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also work with a separate Deaf-hearing team of interpreters, for example, 

during multi-day or lengthy proceedings.  Agreements, such as for when 

and how to switch teams or how to handle addressing the court to assert 

an interpreter issue, need to be discussed and consensus reached by the 

entire group to ensure that process runs as efficiently and effectively as 

possible for the courts and the Deaf participants.  This module focuses on 

identifying key items to be agreed upon during the formation and 

functioning of a team in court and legal settings.  Communication with 

team interpreters is paramount and is the central focus of this module. 

Competencies 

 Court and Legal Systems Knowledge 

 Court and Legal Interpreting Protocol 

 Interpreting Knowledge and Skills 

 Professional Development 

Anticipated Outcomes 

Upon completion of this module, learners will be able to: 

 Define a framework to negotiate various team configurations for a 
variety of Deaf participants, such as a Deaf witness, party or 
audience member; 

 Negotiate the terms of team composition and team functioning in 
court and legal assignments; 

 Engage in self-assessment of the ability to obtain agreements with 
team interpreters.    

Unit Titles and Sequence 

 Unit of Learning 1:  What is a Team and Why are Teams Critical in 
Legal Settings 

 Unit of Learning 2:  Protocol for Team Discussions 
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Unit of Learning 1: What is a  
Team and Why are Teams  
Critical in Legal Settings? 

Related Competencies 

 Court and Legal Systems Knowledge 

 Court and Legal Interpreting Protocol 

 Interpreting Knowledge and Skills 

 Professional Development 

Purpose 

The purpose of the unit is to understand the role and function of an 

individual team members working in collaboration with one another 

whether they are long standing colleagues or first time team members.  

The purpose of the team is to ensure that the discourse in the interaction 

is understandable and accessible and that distractions do not interfere 

ǁŝƚŚ�ƚŚĞ�ƚĞĂŵ͛Ɛ�ĂďŝůŝƚǇ�ƚŽ�ĨƵŶĐƚŝŽŶ�ĞĨĨŝĐŝĞŶƚůǇ� ĂŶĚ�ĞĨĨĞĐƚŝǀĞůǇ͘� �dŚƌŽƵŐŚ�

viewing course materials and required readings, participants will work 

collaboratively and independently to grasp the definition of a team, why a 

team is necessary and the various possible configurations of a team.   

Objectives 

Upon completion of this unit, learners will be able to:  

 Define ͚ƚĞĂŵ�ŝŶƚĞƌƉƌĞƚŝŶŐ͖͛ 

 State at least three characteristics of an effective team; 

 Describe three ways that teams work together to enhance the 

accuracy of the interaction.   

Key Questions 

 How would a Deaf-hearing team different from and similar to a 
team of hearing interpreters? A team of Deaf interpreters without a 
hearing interpreter team? 
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 Are their points that a Deaf-hearing team needs to discuss that may 
not need to be discussed in a team without a Deaf interpreter?  
What? Why? 

 Why is a time-dictated approach to staffing an interpreted 
assignment not always the best approach? 

 In what ways do team interpreters ensure that the interpretation is 
accurate? 

 Why would a court be concerned that an interpreter wanted to 
ĐůĂƌŝĨǇ�Ă�ǁŝƚŶĞƐƐ͛�ƐƚĂƚĞŵĞŶƚ�ĚŝƌĞĐƚůǇ�ǁŝƚŚ�ƚŚĞ�ǁŝƚŶĞƐƐ�ǁŝƚŚŽƵƚ�
permission from the court? 

Prior Knowledge and Skills 

 Demonstrated competency at a generalist level as evidenced by 
certification.  

 Completion of foundational legal interpreting course work. 

 Module 1.  Deaf Interpreters:  Interacting with the Players 

 Module 2.  Deaf Interpreters:  Deaf Youth and Interpreting 
Considerations 

Unit Plan and Activities 

 Through PowerPoint presentation and in class discussion, learners 
will explore the nature of teams, the types of teams and how/when 
specific team configurations are indicated. 

 Learners will read several of professional practice papers on team 
interpreting and through critical analysis explore their similarities 

and differences and strengths and weaknesses. 

Discussion 

dĞĂŵ�ŝŶƚĞƌƉƌĞƚŝŶŐ� ƌĞĨĞƌƐ�ƚŽ�͞ŝŶƚĞƌƉƌĞƚŝŶŐ�ƐŝƚƵĂƚŝŽŶƐ�ǁŚĞƌĞ� ƚǁŽ�Žƌ�ŵŽƌĞ�

interpreters are working together with the goal of creating ONE 

interpretation, capitalizing on each other's strengths, and supporting each 

ŽƚŚĞƌ�ĨŽƌ�ĐŽŶƐŝƐƚĞŶĐǇ�ĂŶĚ�ƐƵĐĐĞƐƐ͘͟� ;ZƵƐƐĞůů͕ 2011).  RID defines team 

ŝŶƚĞƌƉƌĞƚŝŶŐ�ĂƐ�͞ƚŚĞ�ƵƚŝůŝǌĂƚŝŽŶ�ŽĨ�ƚǁŽ�Žƌ�ŵŽƌĞ�ŝŶƚĞƌƉƌĞƚĞƌƐ�ǁŚŽ�ƐƵƉƉŽƌƚ�
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http://www.avlic.ca/sites/default/files/docs/2011-07%20Team%20Interpreting%20Best%20Practices%20Article%20by%20Debra%20Russell.pdf
http://www.avlic.ca/sites/default/files/docs/2011-07%20Team%20Interpreting%20Best%20Practices%20Article%20by%20Debra%20Russell.pdf
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%20Debra%20Russell.pdf. Association of Visual Language 
Interpreters of Canada.   

 Registry of Interpreters for the Deaf/California State University 

Northridge.  (1992). Interpreting in the American Judicial System:  ASL 
& English.  Unit G:37, 12.  

 National Consortium of Interpreter Education Centers. Fact Sheet.  The 
Use of Interpreting Teams in the Courtroom. Available at 
www.interpretereducation.org. 

 National Association of Judiciary Interpreters and Translators. (2007)  
Team Interpreting in the Courtroom.  Position Paper.  Available at 

www.najit.org. 

 Registry of Interpreters for the Deaf.  (2007). Team Interpreting.  
Standard Practice Paper.  Available at www.rid.org. 

 Wisconsin Court Interpreter Program. (2011). Guidelines for Using 
Team Interpreters (Spoken Languages).  Available at: 
http://www.wicourts.gov/services/judge/docs/teaminterpretingguide.
pdf.  Wisconsin Director of State Courts Office, Office of Court 
Operations.   

http://www.avlic.ca/sites/default/files/docs/2011-07%20Team%20Interpreting%20Best%20Practices%20Article%20by%20Debra%20Russell.pdf
http://www.wicourts.gov/services/judge/docs/teaminterpretingguide.pdf
http://www.wicourts.gov/services/judge/docs/teaminterpretingguide.pdf
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Unit of Learning 2: Team  
Interpreting Protocol 

Related Competency 
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ĂƉƉƌŽĂĐŚ�ƉƌŽǀŝĚĞƐ�ƚŚƌĞĞ�ĚŝƐƚŝŶĐƚ�ďĞŶĞĨŝƚƐ͗��͞ϭͿ�ŝƚ�ƉƌŽǀŝĚĞƐ�Ă�ŵŽĚĞů�ŽĨ�ŚŽǁ�

the [interpreting] process will work, 2) it eliminates the concern of having 

to use simultaneous communication, and 3) it establishes the credibility of 

ƚŚĞ��ĞĂĨ� ŝŶƚĞƌƉƌĞƚĞƌ� ĂƐ�ĂŶ�ŝŵƉŽƌƚĂŶƚ�ƉĂƌƚ�ŽĨ�ƚŚĞ�ƚĞĂŵ͘͟��;/ŶƚĞƌƉƌĞƚŝŶŐ� ŝŶ�

the American Judicial System, Unit G:37, 12  (1992)).    

Positioning in courtrooms is constrained by the unwritten and written 
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There are several other items related to positioning and logistics that the 

team must consider.  The Deaf consumer must be able to clearly view the 

Deaf interpreter as well as the activity within the courtroom at all times.  

Likewise, both the hearing interpreter and the Deaf interpreter must be 

able to see each other clearly because as a team they are both responsible 

for the product.  Additionally, if a second Deaf-hearing team is present, 

they need to ensure they have visual access to the interpretation while 

ƐŝŵƵůƚĂŶĞŽƵƐůǇ�ŶŽƚ�ďůŽĐŬŝŶŐ�ƚŚĞ�ũƵƌǇ͛Ɛ�ǀŝĞǁ�ŽĨ�ƚŚĞ�ǁŝƚŶĞƐƐ͘��Finally, the 

ŝŶƚĞƌƉƌĞƚŝŶŐ�ƚĞĂŵ͛Ɛ�ƉŽƐŝƚŝŽŶ�ƐŚŽƵůĚ�ďĞ�ĐŽŶĚƵĐŝǀĞ�ƚŽ�ƵŶŽďƚƌƵƐŝǀĞ�

alternating of duties.   

In regards to monitoring the interpretation and adjusting for accuracy, 

there are, at least, two distinct aspects upon which teams need to agree.  

First, when the monitor interpreter (whether Deaf or hearing) recognizes 

that the working interpreter has rendered a miscue which needs to be 

remedied.  Agreement needs to be obtained on how the miscue will be 

handled.   

Second, the working interpreter
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regarding how, when and by what method the intra-team collaborations 

for accuracy will take.   

Furthermore, the monitor interpreter is not limited to actively watching 

the interpretation for accuracy.  There are a number of non-interpretation 

related items that the team interpreter can assist with d
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 Norming: What are the critical agreements that you always discuss 
when working with teams of interpreters? As it pertains to your 
style, list out on paper the following: 

 Your philosophy of interpreting, 

 The model you follow, 

 Your processing time, 

 When various modes of interpreting should be used, 

 How you use notes in your interpretation, and, 

 Your strengths and weaknesses in regards to legal interpreting.   

 

 Performing: What issues come up when teaming that may not arise 
when working without a team (meaning when only one full Deaf-
hearing team is retained)?  What could be done proactively or in 
the moment to resolve the issue? 

 Adjourning and Transforming:  What happens when a new CDI is 

added to the team?  How are the dynamics affected?  Does the 
departing CDI have any role in the remainder of the case?  If so, 
what?  How is the new CDI brought up to speed in the case? 

1. Address each phrase of team forming in a 2 to 3 page paper to be 
submitted in class.   

2. Prepare a checklist/catalogue of the critical agreements from  #3 
above that you would use with a Deaf team member to share with the 

class in large group.   

3. Prepare a checklist/catalogue of the critical agreements from #3 above 
that you would use with a team member who can hear to share with 
the class in large group. 

Activity 3 

View CDI teaming panel discussion clips (Jeff Pollock and Robin Shannon) 

available from the course materials. 

Concept Review (Through in-class discussion or video log postings) 

1. tŽƵůĚ�ǇŽƵ�ĂŐƌĞĞ�ǁŝƚŚ�ƚŚĞ���/�ƉĂŶĞůŝƐƚƐ͛�ƌĞƐƉŽŶƐĞƐ�ƚŽ�ƚŚĞ�ƋƵĞƐƚŝŽŶƐ�
posed?  Would you respond any differently?  How would your 
responses differ? 
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2. Are the items that the CDI panel discussed the same or different 
from your catalogue of issues that can arise in team interpreting 
from Activity II? 

3. If they are different, how are they different?  Why do you suppose 
they are different?  What assumptions may have been made to 
cause the difference? 

4. Discuss in small groups and report out to large group your findings.   

Activity 4 

View the CDI preparation video available in the course materials 

conducted by Team 2 -- Stephanie Clark, Pasch McCombs and LeWana 

Clark.  View the preparation discussion of Team 3 ʹ Lisa Perry Burckhardt, 

Stephanie Peplinski and JoLinda Greenfield available in the course 

materials.   

Concept Review (Through in-class discussion or video log postings) 

1. After watching each preparation clip, in small groups prepare some 
predictions about what will happen in the interpreting as a result of 
their discussions.    

2. What items did each team agree upon to govern their working 

relationship?  Were they the same as the items you included in 
your inventories from the norming exercise in Activity 2? 
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3. What about the other agreements made during preparation, were 
they implemented in the interpretation?     

Assessment 

Formative assessment: 

 ^ƚƵĚĞŶƚ�ƌĞƐƉŽŶƐĞƐ�ƚŽ�ƚĞĂĐŚĞƌ͛Ɛ� ƉŽƐƚĞĚ�ƋƵĞƐƚŝŽŶƐ͘ 

 Paper or video log assignment for group formation stages 

 Diagrams of optimal placement 

 Checklists of teaming agreement points 

Resource Materials 

 PowerPoint from course materials 

 CDI interpreter panel clips 

 CDI preparation videos 

 Interpretation of Deaf father by Team 2 

 Bruck, Patricia.  (2011) MA-Thesis EUMASLI, 90 ECTS.  Available at 
http://www.dolmetschserviceplus.at/sites/default/files/PatriciaBru

eck_MA_Teaminterpreting%20complete.pdf 

 Cokely, D and Hawkins, J. (2003) Interpreting in teams:  A pilot 
study on requesting and offering support.  RID Journal of 
Interpretation.  49-93. 

 Registry of Interpreters for the Deaf/California State University 
Northridge.  (1992).  Interpreting in the American Judicial System:  
ASL & English.  Unit G:37, 12. 

http://www.dolmetschserviceplus.at/sites/default/files/PatriciaBrueck_MA_Teaminterpreting%20complete.pdf
http://www.dolmetschserviceplus.at/sites/default/files/PatriciaBrueck_MA_Teaminterpreting%20complete.pdf

